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Getting the Mix Right

Recipe for Data § Feedback informed Teaching

Calln

Tulke one Laroe Maln Thing bowl (Stephen C,:x.{id ) and mix tihe tollowing

lng vedlents Jr:::’.ﬁ‘f"mﬂr

Owne big cup full of lknow thy lmpact (Hattie)

[

Multiple EPE-S-L'“UTL{L.S:T Maroinal Gatns (Bratlstord

-.__“_,;

Essence of Professional Capital (Hargreaves § Fullan)

LLVoUS sprinkling ot Lesson ‘:H!S'ld (NTEN Style)

nol
O
[
E
H“:.

Season well with Leverage Leadership (Bambrick-Santoyo) and Teach

L_LIEE A C’i‘(‘lg W-:Pf U:b AL u-fl L—E Lt _,:"f

Leavetoprove butchecke reaulorl

-




Plan

Together

a N

Learn & Deliver Best
Improve We Can

Reflect in Assess &
Depth Analyse

%
@ ? Tf E @Leading Learner ﬂ




20135

Collaborative Planning

June 2015



Collaborative Planning
because Teaching is Complex

What Do You Do in Meetings?

e s ;f__‘_-,’{
'A 5‘1 e

Is the core of the meeting-given over to
professional instruction or discussion of what
(knowledge) and how to teach (pedagogy) core
concepts and ideas in yogrsﬁubject?

Are common miscon.c'epiions identified and ways
of preventing them or addressing them agreed?

Are assessments for future units or topics discuss,
agreed and then expanded on so every teacher
understands the standard of excellence required?
Are schemes of learning rEoTous‘ly reviewed soon
after teaching so shortcomings can be identified
and addressed whilst still fresh in teachers minds?

What Would You Rather Do?

@LeadingLearner



Determine the Sequence of the
Expected Learning

Learning Flow
Then Structure the learning to
increase the challenge

Identify Key Concepts & Big Ideas [ oaming tmnions_ |

l Determine how students will provide

the Evidence of their learning

The Best that Has Been Thought or Said or Done [ LeamingOutcomes |
What are the Success Criteria that l Ensuring you explicitly Define
Excellence forthe students

will be Used and Shared e
So that they learn the Best that Has
Been said or thought or done
Determine the Assessments — What _

When & How

Scaffold & Spiral the Learning P I ann i ng Lea n i ng

building from Shallow to Deep

VS
Planning Lessons

Order the Teaching Programme
Building in Time to Revisit & Reteach




TEACHING AND LEARNING PLANNER

MAKING STUDENTS' LEARNING CHALLENGING LEARNING GAINS
VISIBLE
BIG PICTURE i . . 3
To develop pupil’s ASSESSING PRIOR LEARNING KNOWLEDGE & UNDERSTANDING
e ‘ What are the notes on the
composition skills Trebiafbass g To be able to compose
using music notation
To improve How can music be used to software
compositional create/enhance certain moods?
development To be ableto writea 4 bar
melody that representsa
SUCCESS CRITERIA character oridea

To compose a piece of > To be able to develop said

programme music to meeta

idea over a length of time
w chosen brief.
To be able to effectively
STICKABILITY To write y for

compose idiomatically for a

Howto compose effectively for chosen instruments range of instruments
a range of instruments E \ /
To creativelydevelop r N
icalid ithinth SUBJECT PROCEDURAL SKILLS
How to compose creatively, ATESICAR JOCaS WK NE & HABITS OF MIND
both melodically and brief Reading music notation and
~ holistically rhythms

To compose effective

melodies Reading traditional scores




TEACHING AND LEARNING PLANNER

,—[MA"'NG e e }\ /—(CHALLENGING LEARNING GAINS}

-~

BIG PICTURE
To develop pupil’s

ASSESSING PRIOR LEARNING | [KNOWLEDGE & UNDERSTANDING'
Listening test on pieces of
music - pupils to describe
the mood of music, compare

composition skills To define and combine the

key conventions in melodic

To improve -

g B and contrast pieces of music writing, such as the rule of
compositional to discern interpretations of three, rhythmic/motivic
development the story behjpd the music. development and arch

= < shape (rising and falling
[~ SUCCESS CRITERIA "\ ) pitch over a length of time)
/ To compose a piece of —SOLO (MS)
music with a range of
melodies, counter- To analyse existing melodies
| melodies, accompaniment from well-known pieces of
' STICKABILITY and stylistic idiomatic classical music as examples
How to compose effectively for features, to create of good melodic writing
a range of instruments \ ‘descriptive music’ to a > <
given brief. SUBJECT PROCEDURAL SKILLS
How to compose creatively, & HABITS OF MIND

both melodically and Reading music notation and

holistically rhythms




You Don’t Say Sherlock

If You Don’t Define Excellence...
.. YOU'll End Up With Mediocrity...

... What Do You Want?

This presentation by @LeadinglLearner (Stephen Tierney) is licensed under a Creative Commons Attribution-NonCommercial-NoDerivs 4.0 Unported License.
Based on all work published at www.leadinglearner.me @LeadinglLearner Limited
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Writing success criteria and in turn gaining clarity about the expected learning
gains can be difficult :

v" First, you have to be clear in your own mind what excellence looks like
v’ Secondly, you have to communicate this to the students with absolute clarity

“State the type of religious order joined e.g. apostolic or contemplative”

‘Ufldo thatdoe I getan 2"
success criteria must he specific, extensive & chalienging.

Direct students towards excellence.

“Compare and contrast apostolic and contemplative orders explaining why people

join one based on personal preference, scriptural quotes, chosen purpose and
challenges of life.”

This presentation by @LeadinglLearner (Stephen Tierney) is licensed under a Creative Commons Attribution-NonCommercial-NoDerivs 4.0 Unported License.
Based on all work published at www.leadinglearner.me @LeadinglLearner Limited



http://leadinglearner.me/contact-me-2/
http://creativecommons.org/licenses/by-nc-nd/3.0/deed.en_US
http://creativecommons.org/licenses/by-nc-nd/3.0/deed.en_US
http://creativecommons.org/licenses/by-nc-nd/3.0/deed.en_US
http://creativecommons.org/licenses/by-nc-nd/3.0/deed.en_US
http://creativecommons.org/licenses/by-nc-nd/3.0/deed.en_US
http://www.leadinglearner.me/

To compose a piece of music with a range of melodies,
counter-melodies, accompaniment and stylistic idiomatic
features, to create ‘descriptive music’ to a given brief.

To create a stylistic and idiomatic ‘background’ for the melodic content
N already composed. This should include a range of instruments suitable to
m]!:ﬁm the musical setting of the brief, and use tempo, texture, dynamics, pitch,
rhythm and timbre creatively to not overpower the melodies.

To write effective countermelodies to form background music against the

- main themes in a piece. These countermelodies will not detract from the

mﬁm main melody, but will provide contrast using differences in pitch, rhythm,
dynamics, appropriate instrumentation and timbre.

To write effective melodies to suit the main characters in a story using
NN appropriate instruments, tempo, pitch, rhythm, dynamics, timbre and key
mﬁﬂE to accurately represent that character.



- Determine the End Point Success Criterion which is
S Specific, Extensive & Challenging (Think Big Idea)

s Deconstruct the End Point Success Criteria to
ﬂﬂ]ﬁm determine a series of Milestone Success Criteria

- Pre-plan End Point & Milestone Assessments to
mET - Exemplify Standard Required & Assess the Learning

N Determine how Assessments will be Analysed to
-~ provide Feedback & DIRT/MAD Time or Reteach

Curriculum Excellence Defined through End Point
& Milestone Success Criteria & Assessments




fGreatreacning ries

Have you defined excellence in terms of success criteria for the expected
outcome of the particular scheme of learning? Are they specific, extensive
and challenging?

Have you deconstructed this end point success criterion to consider the
different elements of learning which will be required?

Have you defined success for each of these different elements (milestones
or way markers) of learning?

Have you set the terminal assessment and a series of milestone
assessments so you can check students’ progress during the teaching of
the scheme?

How do you intend to assess students’ starting points? What do they
already know? What can they already do? @LeadingLearner
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Posts Move,
Goals Don’t

@LCLL_Director (Vivienne Porritt)

Photo Credit: Sammo

I’m convinced we’ve never really
understood the main goal of
assessment in the class room.

It’s why we are struggling now that
the posts have moved.

Too many schools are still scoring
assessment own goals.

The main purpose of assessment in
the class room must be to close the
gap between a child’s current and
expected learning.

@LeadinglLearner



“Decision Driven Data Collection”

Wiliam, D (2014) Redesigning Schooling - 8: Principled Assessment Design. SSAT (The Schools Network) Ltd

What important decisions do | need
to make?

What data do | need?
When will | need it?
In what form will it be most useful?



Assessment Goals

1. Assessment must Support Teaching and Promote
Learning.

2. Assessment must Help Close the Learning Gap between
Current and Expected Learning.

3. Assessment must be Meaningful and Manageable.
4. Assessment must Raise Aspiration and Encourage Pupils

to Work Hard.
@LeadingLearner

Photo Credit: Sammo



Quality of
Assessment

Assessment for
Learning

Increasingly
Higher Quality
of Assessment

Assessment of

Learning

Assessment for

Grading

Assessment for

Teaching

Assessment
Focus
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All In or
Accounted For
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Improve
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To write effective melodies to suit the main characters in

Ny a story using appropriate instruments, tempo, pitch,
ﬂmmf rhythm, dynamics, timbre and key to accurately represent
that character.

Learning Intentions:

1. To define and combine the key conventions in melodic writing, such as the rule of
three, rhythmic/motivic development and arch shape (rising and falling pitch over a
length of time) — SOLO (MS)

2. To analyse existing melodies from well-known pieces of classical music as examples
of good melodic writing before composing their own melodies for two given
characters — SOLO (R)

3. To compose (create) music in a suitable key (major or minor) reflecting on how the
key can change the nature of the music representing a character — SOLO (EA)

These two characters will be chosen from one of two storylines (compositional briefs)

Assessment:

* Assessment criteria will be based upon the learning intentions of appropriate
instruments, tempo, pitch, rhythm, dynamics and timbre.

* Performance of melodies to the class to see if melodies suit the given character.

* Peer/teacher feedback will be given on the overall sound of the melody and any
improvements to be made > DIRT
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The 5 Minute Achievement Plan

....print and scribbie your way to Greater Student Achievement.
Assessment i

|
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In Class
Support

Extra Support
Who? How? When?
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The #5MinAchievementPlan by @Leadinglearner & @TeacherToolkit
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More children get to the ‘right’ place in the ‘wrong’
way, than get to the ‘right’ place in the ‘right” way!

[ e S ~—6% achieve an A*/A

15% achieve a B

34% achieve a C

22% achieve a D

—12% achieve a'E

—11% achievean F
or worse

KS1 KS2 KS4

® 9% achieve C via KS2 L3 ® 22% achieve C via KS2 L4C @ 34% achieve C via KS2 L4B
® 23% achieve C via KS2 L4A @ 12% achieve C via KS2 L5

Acknowledgement: Education Datalab (2015) Measuring Pupil Progress Involved More than Taking a Straight Line



https://sway.com/8KlbVWMiHlsmci5P
https://sway.com/8KlbVWMiHlsmci5P

“Our evidence suggests that the assumptions
of many pupil tracking systems and Ofsted
inspectors are probably incorrect. The vast
majority of pupils do not make linear progress
between each Key Stage, let alone across all
Key Stages. This means that identifying pupils
as “on track” or “off target” based on
assumptions of linear progress over multiple
years is likely to be wrong.”

Acknowledgement: Education Datalab (2015) Measuring Pupil Progress Involved More than Taking a Straight Line
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fGreatreaching i »s

Have the expected learning gains between these assessment points been
appropriately structured and sequenced?

Have you built in time to reteach elements of the scheme that students don’t
master first time?

Do you analyse assessments by student and question/skill to identify what
students do and don’t know? (Think about transferring students marks for
each question, in an assessment, into a spreadsheet and look for what
has/hasn’t been answered correctly).

Do you use this data to identify aspects of the scheme students haven't yet
grasped & reteach them?

How would you organise your classroom so students could focus on what
they didn’t know if this differed for groups of students?

@LeadingLearner
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You Don’t Say Sherlock

It's All About the Learning ...
.. 50 Get the Teaching Right...

.. It's the Leadership Necessity



AT @Leading Learner ﬂ

Goldilocks’
Level
Challenge

Redefining
Curriculum
Excellence

Professional
Instruction

' Formative
Lesson
Observation

Deliberate
Practice

Lesson
Study

Coaching 8 4mp

Feedback

Through Marginal Gains




Collaborative Planning IS
Professional Development

What Do You Do in Meetings?

o B
Is the core of the meeting-given over to
professional instruction or discussion of what
(knowledge) and how to teach (pedagogy) core
concepts and ideas in yogyrgﬁubject?
Are common misconceptions identified and ways
of preventing them or addressing them agreed?

Are assessments for future units or topics discuss,
agreed and then expanded on so every teacher
understands the standard of excellence required?

—
Are schemes of learning rlgo”reus‘ty reviewed soon
after teaching so shortcomings can be identified
and addressed whilst still fresh in teachers minds?

What Would You Rather Do?

@LeadingLearner



The 5 Minute Achievement Plan

....print and scribbie your way to Greater Student Achievement.
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The #5MinAchievementPlan by @Leadinglearner & @TeacherToolkit
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DERTy Teaching

Pedagogical to-do List

1. Teaching for Memory

2. Reading in class

3. More practice

4. Belter scaffolding and progression
§. Structured speech events

6. Better feedbacle routines

7. Engaging with the SEN Information
¥. Giving meto-cognition a whirl

Acknowledgement: Tom Sherrington (@headguruteacher)
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Formative Lesson Observation

w

-

Quality of Teaching Formative Assessment Grid

(Improving the Quality of Teaching)

Quality of Teaching

Quality of Teaching

Quality of Teaching

Quality of Teaching

Quality of Teaching

Category Criteria 3 Summative 2 Student VYoice Targeted
Self Perception A Peer Perception P 5 |
Section ssessment erception mprovements
Assessing students’ prior learning Practise Effective Practice Practise Foous On
Teacher Clarity & High [ Teacher clarity about learning intentions She Highly Effecti 5 S St S
Challenge linked to key concepts ) ) i 2 :
Teacher clarity about success criteria linked ; .li tiahly Effectiv 104 She F
Planning o exemplifying excellence Praciise fective Pr Pracuse
Explicit planning to teach subject procedural ; s z g =
. kniowlidias (oferitesned silli) Share Effective Practice Practise Practise
Developing Meta - - -
o Euxplicit planning to teach students strategies
Cognitive Knowledge |- ¢ S p
linked to planning, monitoring and evaluating
their approaches to learning
Positive Climate for | Positive relationships with students Share MMP:M» Share Sh‘l. Share
Eoaitainthe Good beh ement th b rul
Classroom S:?:u“n;s'awow MANRShEEOugn ees Practise Effective Practice Practise Share
Teacher empk?ys effective methodologies to Practise Effective Practice Practise Practise Focus On
enhance learming
Practice Woskts apptop{lately Cbaﬂengmg andbullds Practise Effective Practice Practise Practise
on students’ prior learning i3 iy i
Effective Classroom |Key concepts are introduced and explained Share Effective Practice Share Share Share
Practice Students are required to explain how they Pradtise Highly Effective Practice Practiis Practise
arrived at their answers : S
Students are required to plan their work,
monitor their approach and evaluate its
effectiveness
Success criteria are available to students : High I Effecti o Sh .
that exemnplify excellence Practse Mo 2 Px ' Fracise
High Quality Feedback Feedback isfocussed onthe key elements Practise Effective Practice Practise Share
Follow Up itu-ﬂenls are expected to learn
Students are requited to respondto the Practise Effective Practice Practise Practise
feedback by improving the quality of their
Homework Challenging homework is often set that ; [ ] : 3 o ..
(Secondary) consolidates or advances students’ learning Share Highly Effective Practice Practise Share Share
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You are here: Home » Formative QoT

Home

Catholic Ethos
The History of Edward Bamber
Board of Directors

Christ The King Catholic Academy
5t Cuthbert's Catholic Academy
St. Mary's Catholic Academy

Job Wacancies

Trust Policies

Admissions Policies

Policy Consultation

Reasons for Becoming Academies
Changing Educational Landsc ape
Improving Schools

Information for Staff

Glossary of Terms
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Login Form
Hi Teacher,
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Details
B Published: 27 April 2015

Formative Testing Questionnaire

Formative Quality of Teaching

* Required

Please select your school *

L]

Continue »

Powered by

E Gongle Forms

Formative Quality of Teaching

* Required

Planning

Teacher Clarity & High Challenge

Assessing students’ prior learning *
() Share

() Focus On

) Defer

Teacher clarity about learning intentions linked to key concepts *
() Share

() Focus On

() Defer
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https://www.flickr.com/photos/richardbrowne/8610529354/in/photolist-e7TdoE-7TkXA9-9xnLka-aBt3L-6QeesZ-4SUZ9g-BxVLs-4T1ybo-8Zq186-7R5kCm-aDM9tJ-ze6Wa-8oiDCn-5Jrhod-8osVHe-7i9FH7-6KqVo5-8pgcFu-ErzbJ-2EeCHS-6qVgRU-hYNCH-5vqgG3-7QUJw6-nL25Ao-358jCf-bxbJ84-cvjKo-4QXYbP-8AAv4Z-58gJeg-9mdqYE-cBwGuQ-depUYt-8KvJn5-5vqh4S-89kCyj-b81mJ4-b81jHZ-5FWgxN-3jTnbX-oVbVXd-8uRaPd-3jXN7o-8KvN15-9yArG1-6PpHpP-fMUAPQ-6RgDeo-bq1mpX
http://leadinglearner.me/2014/11/15/diy-teaching-cpd-structure-and-sequence/www.Flickr.com
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Which of your current class room practices are considered effective by research? How

certain is the research about the effectiveness of these particular practices?

Do you discuss & agree with colleagues how to teach key concepts/difficult content

and skills? Do you discuss & agree with colleagues how to approach the teaching of

common misconceptions?

Which areas of your classroom practice are you seeking to improve over the next six to
twelve months? (More than one or two areas is likely to be overwhelming, keep it real).
How are you honing and refining your current practices? Who is helping you? Is your

peer coach/mentor/developer effectively challenging your status quo and assertions
about what works? Is s/he keeping the focus on students’ learning?

Are you using feedback from students — outcomes of assessments and student voice -
to improve schemes of learning/your teaching? (“Know thy Impact” — John Hattie).
How are you responding to the feedback given?
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How will you seek to build quality into
every child’s learning experience?

How will you use assessment to support
teaching & learning?

How will you develop teachers (and keep
on developing them) to be the best they
can be?



